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ABSTRACT

This study aimed to explore the relationship between the school curriculum and learner
entrepreneurship in the Eastern Cape Province of South Africa. Specifically, it examined
whether the National Curriculum Statement (NCS) contributes to low levels of
entrepreneurship—either due to inherent (genetic) factors or the influence of education
(schooling). The research also investigated potential links between unemployment and
curriculum theory and practice, and whether the NCS adequately prepares learners for
entrepreneurial success in a society marked by organizational restructuring and re-
engineering, which increasingly threatens youth employability. Despite the relevance of these
issues, there has been limited research in this field. This study adopted a descriptive research
design and employed a survey strategy. A questionnaire was distributed to 113 individuals in
King William’s Town, selected as key informants educated both before and after 1994. A
total of 47 responses were received, yielding a response rate of 41.59%, with participants
aged between 21 and 62. Quantitative data were analyzed using both descriptive and
inferential statistics. Tools such as Python, Jupyter Notebook, and libraries including NumPy
and SciPy were used to perform a One-Way ANOVA. The results were further
contextualized with relevant literature. The findings revealed a statistically significant
relationship between the school curriculum and entrepreneurship development in the Eastern
Cape (p < 0.001). These insights can help the Department of Basic Education and relevant
stakeholders enhance entrepreneurship education and align curriculum policies with local
needs and indigenous contexts to foster better outcomes in the provincial community.
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1.0 Introduction

1.1.1 Social Significance

The Eastern Cape is among the most disadvantaged provinces in South Africa in terms of
education quality, service delivery, and overall standard of living. Matriculation pass rates
have remained low, with averages between 45.6% and 60.1% from 2000 to 2010 (Table 1),
leaving many learners without qualifications or opportunities. This has led to a large
population of economically inactive or marginalized youth, contributing to unemployment,
crime, and social disengagement.

Table 1 Eastern Cape Matric Pass Rate: 2000 — 2010
Learners: NATED 550 (2000 — 2007) — NSC (2008 — 2010)

YEAR OF | CANDIDATES WHO | CANDIDATES WHO % PASS
MATRICULATION | WROTE MATRIC PASSED MATRIC

2000 75 484 37717 50.0
2001 63 504 28 939 45.6
2002 65 676 34 061 51.9
2003 62 140 37370 60.1
2004 63 426 33915 53.5
2005 69 869 39 607 56.7
2006 69 561 41269 59.3
2007 69 158 39 553 57.2
2008 60 297 30 494 50.6
2009 68 129 34731 51.0
2010 64 090 37 345 58.3

Adapted from Daily Dispatch (2011:2)

The study is socially significant as it examines the potential of the school curriculum to
address these issues by equipping learners with entrepreneurial skills. The research highlights
concerns that the current curriculum may be too rigid and uniform, failing to accommodate
diverse learner needs and life paths, especially for those who leave the system before tertiary
education. Enhancing entrepreneurship education could empower young people to become
job creators rather than job seekers, thereby reducing unemployment and fostering social
upliftment.

1.1.2  Scientific Significance

Entrepreneurial education has been widely studied as a driver of self-employment and
innovation. However, debates continue around whether formal education or innate traits are
more influential in developing entrepreneurial capabilities. This research contributes to the
scientific field by specifically investigating the impact of curriculum design—particularly the
National Curriculum Statement (NCS)—on entrepreneurial readiness.



The study also seeks to explore the relationship between educational content (theory and
practice) and its real-world outcomes in learner entrepreneurship, labour productivity, and
economic participation. The findings aim to bridge the gap between educational research and
policy implementation, offering data-driven insights to inform curriculum development in
South Africa.

1.1.3 Conceptual Framework

The research is grounded in an educational theory framework inspired by Aristotle's model of
syllabus (theory), process (practice), and product (outcome). The National Curriculum
Statement (NCS) is analyzed through this lens to assess how its theoretical and practical
components affect learner development and entrepreneurial capacity.

It also critiques the curriculum’s standardized structure, which tends to ignore individual
learner diversity and reinforces exam-centric success metrics. Referencing Schofield (1981),
the study questions whether current educational practices lean toward indoctrination rather
than empowerment, thereby failing to cultivate critical skills needed for entrepreneurship.

1.1.4 Aim and Objectives

Aim: To explore the relationship between the school curriculum and learner entrepreneurship
in the Eastern Cape Province of South Africa

Objectives:

e To determine whether the current school curriculum contributes to the low levels of
entrepreneurship observed among school leavers.

o To examine whether entrepreneurial capability is an inherent trait or can be developed
through formal education.

o To evaluate the relationship between the theoretical and practical components of the
NCS and entrepreneurial development.

e To assess whether the NSC curriculum aligns with the skills required for economic
participation and labour market productivity.

e To provide recommendations for curriculum reform aimed at enhancing
entrepreneurship education and reducing youth unemployment.

2.0 Literature Review

2.1 Overview

The literature reviewed emphasizes the critical role of curriculum in shaping entrepreneurial
capacity, employment readiness, and productivity. It calls for a context-sensitive, skills-
oriented, and culturally-aligned education system, especially in provinces like the Eastern
Cape. Reforms should prioritize specialization, self-awareness, and learner empowerment to
bridge the gap between education and real-world application.



2.2 Entrepreneurial Education and Curriculum Design

Entrepreneurial education is widely recognized as a driver of economic growth, job creation,
and innovation (Lackéus, 2020). It cultivates both hard skills (e.g., business planning) and
soft skills such as resilience, creativity, and adaptability—skills that are vital for success in
dynamic labour markets.

Jones and Matlay (2021) stress the importance of integrating experiential learning—such as
real-life projects, simulations, and mentoring—into entrepreneurship curricula. However,
South African school curricula continue to emphasize academic theory over entrepreneurial
practice, especially in underserved areas (Ngwenya & Pelser, 2022).

Education is described by scholars such as Knight (1998) and Schofield (1981) as a holistic,
lifelong process influenced by culture, values, and pedagogy. The curriculum should
therefore be more than content delivery; it should reflect a learner's context, developmental
needs, and aspirations (Peters, 1973; Blenkin et al., 1992). In this light, Aristotle’s triadic
model—theoretical (episteme), practical (praxis), and productive (techne)—provides a
valuable framework for aligning curriculum with real-world outcomes.

Curricula in disadvantaged regions like the Eastern Cape must be rooted in cultural and
socioeconomic realities to have meaningful impact (Robbins, 2001; Du Plessis, 2021).
Furthermore, rather than overemphasizing Rousseau’s child-centeredness, recent scholarship
calls for promoting self-awareness and metacognition to empower learners in shaping their
own futures (Schofield, 1981; Pretorius & Mabunda, 2022).

2.3 Entrepreneurship and Formal Education: Complement or Contradiction?

While early entrepreneurship theories focused on innate traits, modern research affirms that
entrepreneurial skills can be cultivated through structured education (Fayolle & Lifian, 2020).
This aligns with constructivist approaches that emphasize learning by doing and critical
reflection.

In South Africa, learners from socioeconomically disadvantaged backgrounds often lack
exposure to entrepreneurial ecosystems, underscoring the curriculum's vital role
(Mahlomaholo, 2023). Entrepreneurship should be framed as a set of learnable competencies,
including problem-solving, opportunity recognition, and risk management (Zimmerer et al.,
2005; OECD, 2021).

The OECD (2021) recommends learner-centered approaches that build Skills, Knowledge,
Attitudes, and Values (SKAV). Dewey’s pragmatic model supports this view, advocating
early vocational exposure to stimulate entrepreneurial thinking (Norman, 1990).
Mwamwenda (2004) and Burns (2007) argue that promoting self-directed learning from an
early age enhances the development of entrepreneurial identity.



2.4 Curriculum Equity and Learner Diversity

South Africa’s education system has struggled to adapt to learner diversity. The National
Curriculum Statement (NCS), though intended to democratize education, often enforces
uniform standards that fail to accommodate differing abilities and backgrounds (Govender &
Moodley, 2021).

The legacy of Bantu Education still casts a shadow, as it promoted obedience over innovation
(Kallaway, 1986). Post-1994 reforms like Curriculum 2005 and OBE aimed for inclusivity
but were criticized for lacking cultural responsiveness and practical relevance (Fleisch, 2002;
Mahomed, 2000).

Van der Merwe (2022) advocates for early specialization and vocational training to reduce
dropout rates and increase post-school employability. Without differentiated pathways,
learners are pushed through a rigid system that often marginalizes those who are not
academically inclined.

Current research underscores the importance of inclusive and adaptive curricula that validate
learners’ experiences and build relevant competencies (Spaull & Taylor, 2022). Without such
reform, curriculum inequity remains a driver of unemployment and disesmpowerment.

2.5 Curriculum Relevance and Unemployment

South Africa’s persistent youth unemployment—59.6% as of Q4 2023 (Stats SA, 2024)—
reflects a disconnect between education and economic opportunity. The Global
Entrepreneurship Monitor (GEM, 2023) consistently ranks South Africa low in
entrepreneurial activity and business start-ups.

Kgasago and Maphosa (2021) found that learners often exit school with limited practical
skills and little entrepreneurial orientation. This contributes to structural unemployment and
economic exclusion, particularly in provinces like the Eastern Cape.

Higgs (2000) and Nel (2004) argue for a shift from education focused on job preparation to
one rooted in career development and sustainable livelithoods. The curriculum should prepare
learners for employment and enterprise, emphasizing work readiness, critical thinking, and
lifelong learning (SBP, 2009; OECD, 2021).

Recent literature also emphasizes the need to redefine "work" beyond employment,
associating it with ownership, agency, and intrinsic motivation—qualities central to
entrepreneurship (Bosch et al., 2022; Heleta & Rampedi, 2023).

2.6 Theoretical Framework: Curriculum as Theory, Process, and Product

Aristotle’s conceptualization of curriculum as comprising theory, process, and product
remains foundational (Robbins, 2001). In the South African education system, however, there
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has been an overemphasis on content acquisition (theory) at the expense of skill application
(process) and learner development (product) (Du Plessis, 2021).

Schofield’s (1981) critique of indoctrination warns of curricula that prepare students to pass
exams but not to think critically. Pietersen and Booysen (2022) reinforce this concern,
showing that South African learners often struggle with problem-solving and innovation due
to rigid pedagogical models.

The Eastern Cape’s low matriculation rates and high dropout figures—averaging below 60%
for much of the 2000s (Daily Dispatch, 2011; DBE, 2023)—highlight systemic curriculum
failures. Heizer and Render (2006) argue that productivity in the workforce is directly tied to
educational quality and alignment with socio-economic realities.

The curriculum must foster adaptive, creative, and enterprising graduates who can contribute
meaningfully to society. Aligning curriculum outcomes with development priorities is
essential to reversing unemployment and social disengagement (Porter, 1990; Hill, 2007,
OECD, 2021).

3.0 Methodology of the study

3.1 Research Methods and Design

The study adopted a descriptive research design supported by a survey strategy. The purpose
was to assess the impact of the school curriculum on the development of entrepreneurship
and intrapreneurship among learners in the Eastern Cape. A combination of both qualitative
and quantitative methods was used, making this a mixed-methods study.

3.2 Research Approach and Study Design

The research used a mixed-methods approach, incorporating both qualitative (interviews,
open-ended questions) and quantitative (structured questionnaires) data. This approach was
chosen to provide a deeper and more holistic understanding of the curriculum’s impact. The
study also included elements of exploratory and explanatory research, though the primary
design was descriptive.

3.3 Study Population and Sampling Strategy

The target population included a broad spectrum of stakeholders such as small business
owners, curriculum specialists, provincial and district education officials, educators and
learners in King William’s Town, Eastern Cape. The sampling strategy combined both
probability and non-probability methods to ensure balanced representation. Sampling
techniques used included random sampling, purposive sampling, convenience and haphazard
sampling.



In total, the sample consisted of approximately 110 participants across different categories.
3.4 Inclusion and Exclusion Criteria
3.4.1 Inclusion criteria

The study included participants with direct or indirect involvement in education or
entrepreneurship, stakeholders from the Eastern Cape Province who were willing to
participate voluntarily.

3.4.2 Exclusion criteria

Individuals outside the educational and entrepreneurial sectors were excluded from
participating in the study. Also, participants who declined to give informed consent and those
Individuals hailing from regions outside the Eastern Cape were equally excluded.

3.5 Intervention

There was no direct intervention implemented in this study. The focus was on assessing the
current curriculum’s role through existing policies, teaching practices, and stakeholder
experiences. The "intervention" was conceptual rather than experimental—interpreting the
influence of curriculum design on learner outcomes in entrepreneurship.

3.6 Data Collection

The study used both primary and secondary data sources. Primary data was collected through
questionnaires and interviews with selected participants. Secondary data was sourced from
policy documents (e.g., NCS, Schooling 2025), academic literature, and government reports.

Tools used included Questionnaires (Likert scale, yes/no, open-ended), Interview guides and
Document analysis.

3.7 Data Analysis

Data were analyzed using both quantitative and qualitative techniques. Quantitative data
(from structured questions) were analyzed using basic statistical methods to determine trends
and frequencies. Quantitative data were analyzed using both descriptive and inferential
statistics. Tools such as Python, Jupyter Notebook, and libraries including NumPy and SciPy
were used to perform a One-Way ANOVA.

Qualitative data (from open-ended questions and interviews) were thematically coded to
identify recurring ideas and patterns related to curriculum impact and entrepreneurship
development.

3.8 Ethical Considerations

The study adhered to standard ethical practices including:
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o Informed consent: Participants were provided with information letters and consent
forms.

e Anonymity and confidentiality were maintained.

o A pilot study was conducted with five participants to validate the instrument.

o Participants were made aware that their participation was voluntary and that they
could withdraw at any time without consequence.

4.0 Research Findings and Discussions

This chapter presents and interprets the research findings related to the role of the school
curriculum in developing entrepreneurship and intrapreneurship among learners in the
Eastern Cape. The results are based on both quantitative and qualitative data collected from
113 distributed questionnaires, with 47 completed, yielding a 41.59% response rate (Table
4.1).

Table4.1 Description of Respondents by rates

From Distributed 113 | From Sampled 50
Respondents Frequency % | Frequency %
Who actually received questionnaire 113 100 50 100
Who actually received but were averse 3 0.88 1 2
Who received but never completed 65 57.52 4 4
Who received and completed survey 47 41.59 47 94
Normative participants who responded 26 23.00 26 52
Key informants who responded 21 18.58 21 42

4.1 Results

4.1.1 Demographics

The respondents came from varied age groups and professions. The largest age cohort (Table
4.2) was 41-50 years (31.9%), indicating a significant level of experience with past and
current education systems.

Table 4.2 Description of Respondents by Age

Age Group
Frequency | Percent | Valid Percent | Cumulative Percent
Valid 61-70 years 1 2.1 2.1 2.1
51-60 years 8 17.0 17.0 19.1
21-30 years 9 19.1 19.1 383
31-40 years 14 29.8 29.8 68.1
41-50 years 15 31.9 31.9 100.0}
Total 47 100.0 100.0




4.1.2 Quantitative Findings

Entrepreneurial development at 63.83% believed entrepreneurship is developed through
schooling while Entrepreneurial responsibility score was 57.45% who responded that the
curriculum is not to blame for low entrepreneurship, but 57.45% held it accountable for high
unemployment. Regarding Importance of NSC: 93.62% agreed that an NSC qualification is
crucial for entrepreneurial success, Curriculum complexity: 65.96% agreed that too many
subjects hinder entrepreneurship; the same percentage supported early subject specialization.

Figure 4.1 is a visual representation of perceptions on curriculum and entrepreneurship
development, highlighting key findings such as strong support for the NSC and concerns
around curriculum overload and specialization. Let me know if you’d like pie charts or
additional graphs (e.g., for the risk factors data).

Support for early subject specialization 65.96%
Curriculum complexity hinders entrepreneurship 65.96%
NSC crucial for entrepreneurial success | 93.62%
Curriculum blamed for high unemployment 57.45%
Curriculum not blamed for low entrepreneurship 57.45%
Entrepreneurship developed through schooling 63.83%
. i iy (e —
0 20 40 60 B0 100
Percentage (%)

Figure 4.1 Perceptions on Curriculum and Entrepreneurship Development

On Curriculum risk factors, the Learner was the most significant risk factor (49.8% rated it
“very high”) compared to Teaching 25.1% seeing it as a moderate risk and Environment at
25.1% also rated it moderate, with fewer seeing it as a major risk.

Erviranmant (Moderate Risk)

%1% Teaching (Moderate Risk)

LEN A

Learmer [Very High Risk)

Figure 4.2 Perceived Risk Factors to Entrepreneurial Development



4.1.3 Emerging Themes:

e Low entrepreneurial levels.

e High unemployment linked to curriculum weaknesses.

e Entrepreneurs are made, not born.

NSC as essential for entrepreneurship.

Curriculum theory/practice is not well understood by stakeholders.
Curriculum overload affects entrepreneurial development.
Specialization should start at the primary level.

The learner is the greatest risk factor.

4.2 Discussion

4.2.1. Key Findings

The curriculum is seen as more influential in perpetuating unemployment than in fostering
entrepreneurship. Entrepreneurial competencies are viewed as skills that can be developed,
rather than being innate. Subject overload and the lack of early specialization are identified as
obstacles to entrepreneurial skill development. Additionally, the learner is considered the key
determinant of entrepreneurial success, more so than the teacher or the environment.

4.2.2. Summary of Main Findings

There is a consensus that entrepreneurship can be taught and nurtured through the school
system. However, the curriculum's emphasis on academics over practical skills is believed to
hinder job creation and economic productivity. Despite its shortcomings, formal education,
particularly the NSC, is considered necessary for entrepreneurial development. A central
concern is the misalignment between curriculum content and the economic needs of the
country.

4.2.3. Interpretation of Key Findings

These findings align with earlier literature emphasizing the importance of entrepreneurship
education (e.g., Burns, 2007; OECD, 2008). The belief that entrepreneurs are "made"
supports Fayolle & Lifian's (2020) argument that intention and mindset can be developed
through curriculum design. The high responsibility placed on learners underscores the need
for learner-centered pedagogies that foster self-efficacy, echoing the philosophies of Dewey
and Mwamwenda. The dissatisfaction with curriculum overload and the call for early
specialization reflect the views of Van der Merwe (2022) and Norman (1990), who advocate
for differentiated and focused learning paths.

4.2.4. Delineations and Limitations of the Method

The study faced several limitations. Sample bias occurred as it was confined to King
William’s Town, which limits its generalizability across the broader Eastern Cape or South
Africa. The response rate of 41.59% raises concerns about potential non-response bias,
particularly given the sensitive nature of the topic. Budget and time constraints restricted the
researcher's ability to offer incentives or conduct broader outreach. While the study provided
rich descriptive data, its ethnographic scope lacked longitudinal depth to track entrepreneurial

10



outcomes over time. Additionally, the reliance on self-reported data introduces subjectivity,
although this was mitigated through triangulation with document analysis for validation.

5.0 Recommendations and Conclusion

5.1 Implications from primary findings

The primary findings of the study have several key implications for education policy,
curriculum design, and youth development in South Africa:

1.  Need for Curriculum Reform to Foster Entrepreneurship
The perception that the current curriculum perpetuates unemployment implies a
pressing need to reform the curriculum to better support entrepreneurship. A
curriculum that remains heavily academic and detached from practical realities may
continue to produce school leavers who are ill-prepared for self-employment or
business creation.

ii.  Opportunity to Nurture Entrepreneurial Competencies through Education
Since entrepreneurial capability is viewed as something that can be developed, there
is a strong justification for integrating entrepreneurship education more systematically
into the curriculum. This implies that with appropriate pedagogical approaches and
content, schools can play a transformative role in building entrepreneurial mindsets
and skills.

iii.  Rebalancing Theoretical and Practical Components in the NCS
The dominance of theoretical content over practical learning experiences suggests a
need to enrich the curriculum with hands-on, experiential learning. This has
implications for teaching methods, assessment strategies, and resource allocation,
emphasizing the importance of real-world problem-solving and business simulations.

iv.  Alignment with Economic and Labour Market Needs
The misalignment between curriculum content and economic demands points to a
systemic gap that could continue to limit employability and entrepreneurship
outcomes. This implies a need for closer collaboration between education authorities,
industry stakeholders, and curriculum developers to ensure that school-leaving
qualifications are relevant and responsive to economic realities.

v.  Learner-Centered Interventions
Since the learner is viewed as the primary determinant of entrepreneurial success, this
highlights the importance of fostering self-awareness, motivation, and initiative in
students. It implies that educational interventions should focus not only on content but
also on cultivating a learner’s belief in their own potential and responsibility in
shaping their career paths.

vi.  Policy and System-Level Change
The findings suggest the need for broader policy shifts beyond curriculum content
alone—such as adjusting retirement policies, revisiting job creation strategies, and
promoting long-term work and career development initiatives. These broader

11



structural reforms are necessary to create a supportive ecosystem for young
entrepreneurs.

In summary, the findings imply that meaningful transformation of the education system—
especially curriculum content, pedagogy, and alignment with economic realities—is essential
to unlock the entrepreneurial potential of South African youth and reduce structural
unemployment.

5.2 Recommendations for future policy/practice

Based on the data, the following recommendations are proposed to improve the curriculum's
role in supporting entrepreneurship:

5.2.1 Child Self-awareness vs. Child Centeredness

The "Schooling 2025" initiative should focus on fostering child self-awareness instead of
child-centeredness (Schofield, 1981:80). Learners should recognize themselves as the center
of innovation, discovery, and communication in the new South Aftrica. This requires shifting
away from a rights-based learning approach toward one that encourages self-discovery and
positions the learner as an initiator of their own learning. If this shift is not implemented,
changes to the NCS will not result in meaningful progress, and the learner will remain a
barrier to their own self-actualization.

5.2.2 Curriculum Enrichment with Experiential Learning

The Department of Basic Education (DBE) should focus on education for entrepreneurship
rather than simply preparing students for employment. This shift should be accompanied by a
"child awareness" educational approach, emphasizing the learner’s individual potential and
career aspirations over the traditional focus on what adults expect from them. Empowering
learners to believe in their potential will help reduce the personal risk to success posed by a
system overly focused on "centeredness."

5.2.3 Alignment of Eastern Cape Traditional and Educational Culture

The relationship between Eastern Cape’s traditional culture and the current education system
should be strengthened and aligned. A lack of synergy between these two aspects limits their
potential to complement each other in enhancing the educational experience of the youth.

5.2.4 Curriculum Philosophy Framework vs. Practical Curriculum Theory

The DBE and government should prepare the youth and society for the anticipated chaos of
the 21st century by incorporating education for entrepreneurship. This approach can mitigate
potential social unrest and serve as a tool for social change. The Department of Education
(DoE) should develop new policies and training systems to equip educators to manage the
challenges of the 2Ist-century economic landscape. Additionally, revising the curriculum
philosophy framework to ensure the effectiveness of curriculum practice is crucial, possibly
through an 'Educational Indaba' involving all key stakeholders.

5.2.5 Research to Enhance NSC Curriculum

Subject-area scholars should maintain their ability to communicate across disciplines
(Knight, 2010:40) and avoid focusing solely on their specific subject matter to the detriment
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of the broader educational context. This will help prevent excessive, rapid curriculum
changes and contribute to stabilizing the schooling system.

5.2.6 Review of Formal Work Life Age

The civil service retirement age should be reconsidered to facilitate the absorption of
qualified and entrepreneurial youth into the workforce.

5.2.7 Review of Job/Employment Agenda

The government should reassess its focus on job creation, as this may contribute to structural
unemployment. Instead, emphasis should be placed on creating careers and work
opportunities that encourage personal investment, long-term engagement, and higher
motivation among the youth. The traditional focus on jobs and employment carries negative
connotations of temporary work and insecurity, which should be reframed to promote
entrepreneurial spirit and sustainable careers.

5.3 Recommendations for future Research

Based on the findings, the following areas are recommended for future research to enhance
the role of the curriculum in supporting entrepreneurship:

5.3.1 Child Self-awareness vs. Child Centeredness

Future research should explore the impact of fostering child self-awareness over child-
centeredness within the curriculum. Studies could investigate how a shift towards self-
awareness affects learners' innovation, self-discovery, and entrepreneurial mindsets, and
whether this approach leads to better entrepreneurial outcomes in the South African context.

5.3.2 Curriculum Enrichment with Experiential Learning

Further research should examine the effectiveness of integrating experiential learning into the
curriculum as a means of promoting entrepreneurship. Specifically, studies could focus on
how experiential learning opportunities impact students' entrepreneurial skills and career
readiness, and how such approaches can be best implemented within the current educational
framework.

5.3.3 Alignment of Eastern Cape Traditional and Educational Culture

Research should be conducted to better understand the relationship between the Eastern
Cape's traditional cultural values and the current education system. Investigating how cultural
alignment can enhance the educational experience and foster entrepreneurial spirit in the
region could provide valuable insights for curriculum development.

5.3.4 Curriculum Philosophy Framework vs. Practical Curriculum Theory

Future studies should assess the practicality and effectiveness of the existing curriculum
philosophy framework in addressing 21st-century economic challenges. Research could focus
on how curriculum reforms that integrate entrepreneurship education can be implemented to
better prepare learners for the evolving global economy, with a particular focus on social
change and crisis management strategies.

5.3.5 Interdisciplinary Communication in Curriculum Development
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Future research should explore how subject-area scholars can enhance interdisciplinary
communication to improve curriculum development. Investigating the barriers to effective
communication among educators and the implications of these barriers on curriculum
changes could provide important insights into stabilizing the educational system and ensuring
that the curriculum remains responsive to learners’ needs.

5.3.6 Review of Formal Work Life Age

Research could investigate the potential effects of lowering the civil service retirement age on
the absorption of young, entrepreneurial individuals into the workforce. Studies could explore
the relationship between retirement age policies and youth employment rates, with a focus on
how such policies could support economic growth and entrepreneurship.

5.3.7 Job/Employment Agenda and Entrepreneurial Development

Future research should examine the implications of shifting the government’s focus from job
creation to career and work creation, with a specific emphasis on fostering entrepreneurship.
Studies could investigate how a focus on career personalization, long-term engagement, and
self-sufficiency affects youth motivation, employment security, and entrepreneurial success.

These areas of research could provide valuable insights that help shape future educational
policies and strategies to better support entrepreneurship development in South Africa,
particularly in regions like the Eastern Cape.

5.3 Conclusions from the Study

The study investigated the role of the curriculum in supporting entrepreneurship education in
South Africa, particularly in the Eastern Cape, focusing on the following objectives:

i.  Contribution of the Current School Curriculum to Low Levels of
Entrepreneurship
The study found that the current curriculum is perceived as more influential in
perpetuating unemployment rather than fostering entrepreneurship. This suggests that
the curriculum may not adequately equip students with entrepreneurial skills,
contributing to the low levels of entrepreneurship observed among school leavers.

ii.  Entrepreneurial Capability: Inherent Trait or Developed through Education
The results indicate a consensus that entrepreneurial competencies are not innate but
can be developed through formal education. This highlights the potential for the
education system to play a crucial role in nurturing entrepreneurial skills among
students.

iii.  Theoretical vs. Practical Components of the NCS and Entrepreneurial
Development
The study revealed that the emphasis on academics within the curriculum, rather than
practical skills, is seen as a hindrance to entrepreneurial development. This suggests a
disconnect between the theoretical and practical components of the NCS, limiting its
effectiveness in fostering entrepreneurial capabilities.

iv.  Alignment of the NSC Curriculum with Skills for Economic Participation and
Labour Market Productivity
A significant concern raised was the misalignment between the NSC curriculum and
the skills needed for economic participation and productivity. This highlights a gap in
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the curriculum’s ability to prepare students for the demands of the labour market and
the entrepreneurial ecosystem.

Recommendations for Curriculum Reform

Based on the findings, the study recommends significant curriculum reforms,
including the introduction of more practical entrepreneurial skills, alignment with
economic needs, and a greater focus on experiential learning. These reforms are
essential to enhance entrepreneurship education and reduce youth unemployment.

Overall, the study suggests that the current school curriculum requires substantial adjustments
to better support entrepreneurship education, foster necessary skills, and align with the needs
of the economy to reduce youth unemployment.
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